Ask yourself and colleagues how your setting is in relation to the following questions and grade yourself as Beginning (B). Developing (D) or Secure (S), and then consider how you could improve practice.
	Audit to review support for children learning EAL
	B/D/S
	What could we do differently?

	Do we find out where the child is from, which language(s) they speak and to whom and what their competencies are in these languages?
	
	


	Do we check what the child likes to be called and the pronunciations and spellings of the child and their parents/carers names?
	
	


	Are all parents/carers, regardless of their home language, able to share information about their child’s routine such as sleep times and comforters?
	
	


	Do we support children to use their home language in the setting/school?
	
	


	Do we show children where everything is in the setting/ school such as toilets and snack? 
	
	


	Do we provide a ‘Welcome to our Setting’ pack?
	
	


	Do all staff welcome all children and families without prejudice and assumptions?  
	
	


	Do we use a photographic visual timetable - including photos of adults in the setting at the beginning and the end of the day?
	
	

	Do we gently encourage the child to participate – using lots of gestures and expression? 
	
	


	Do we spend time with all children to develop their skills in language?
	
	


	Do we encourage and respond to non-verbal communication?
	
	


	Do we continue verbal and non-verbal communication with a child who is silent?
	
	


	Are we actively teaching the vocabulary a child will need to access the curriculum in a developmentally appropriate way?
	
	

	Are our expectations for bilingual children realistic and sufficiently high?
	
	


	Do we ensure we find out each child’s cultural and religious information such as diet, festivals observed, important events and customs?  Do we ensure all staff have this information?
	
	




Ask yourself and colleagues how your setting is in relation to the following questions and grade yourself as Beginning (B). Developing (D) or Secure (S), and then consider how you could improve practice.
	Partnership with parents audit
	B/D/S
	What could we do differently?

	Do we know the make-up of our local community and families, for example ethnicity, languages spoken and religion practised?


	
	





	Do we provide information in a range of formats - face to face, text, email, pictures, notices and letters in the languages relevant for the families using the setting/school where possible?

	
	





	Does our ‘settling in’ strategy ensure both children and parents are actively helped to settle into the setting/school?



	
	





	Are we approachable and welcoming to all parents and carers?


	
	




	Do we ensure all children and parents’/carers’ views and opinions are sought and used in reviewing practice, irrespective of their language and culture? 


	
	





	Do we signpost to, and utilise, groups, events and activities in the community to support children and families?

	
	





	Do key persons liaise with parents/carers to learn about children’s experiences, skills in English and in any other languages used in the home? 
	
	





	Do key persons ask for words, phrases, songs and books in the child’s home language?

	
	





	Are key persons fostering relationships with parents/carers where they are comfortable to communicate their needs and concerns?
	
	





	Are mornings and/or going home times structured to give extra time for parents to discuss their children when they arrive/leave, and is the physical environment conducive to this?
	
	





	Do key persons have the opportunity to visit children at home before entry?

	
	






	Do key persons have the opportunity to visit children at home on other occasions throughout the year, for example a home visit with a story sack and dual language texts?
	
	





	Do parents have easy access to the setting/school’s policies?  Are policies parent friendly and easy to understand, with simple language, and pictures, or translated into other languages?
	
	





	Are parents encouraged and helped to share their own observations of what children say and do at home, for example verbally or using a diary, photographs, video, audio, sticky notes, and so on?
	
	





	Do we use parents’ observations of their children to plan for their future learning?

	
	





	Are parents given informal support for their children’s learning at home, for example through a book, toy or activity loan system? 
	
	





	Do we offer parents workshops/courses where families can share skills and learn to support children’s learning? 
	
	






	Do we have strategies in place to try to reach parents who are not taking part in what is offered? 
	
	





	Do we have good knowledge of where to find support for our parents locally, for example English classes, or housing advice?
	
	





	Do we have a robust ‘transition’ strategy, for example with picture books about starting school, videos and a programme of visits, to support children and parents moving on to the next phase of their education? 
	
	





	Do we reassure parents that the use of the home language in the setting/school will support their acquisition of English?
	
	

















Ask yourself and colleagues how your setting is in relation to the following questions and grade yourself as Beginning (B), Developing (D), or Secure (S), and then consider how you could improve practice.
	Auditing the environment to support cultural diversity
	B/D/S
	What could we do differently?

	Is our home corner culturally diverse?  Do we update our resources regularly to reflect festivals, seasons and the different cultural groups using our setting?


	
	

	Are our dressing-up clothes, dolls, puppets, Duplo, musical instruments and other toys culturally diverse?


	
	

	Do we have plenty of open-ended resources which are culturally diverse, for example fabrics and treasure basket contents from different cultures? 


	
	

	Do we use a wide range of rhymes, poems, stories and books and songs which reflect diverse backgrounds?

	
	





	Do we give children opportunities to hear, use, see and read familiar words in many languages through posters, notices, labels, books, audio and video materials throughout the setting/school?

	
	

	Do we display all children’s work to ensure that all are valued and have the chance to see their work displayed? 

	
	





	Do our resources and activities reflect events that different children experience at home, in order to support all children to develop an appreciation of diverse racial backgrounds, for example visitors, celebrations, food, clothing, materials and trips?

	
	

	Do our books, signs, pictures and other displayed materials include positive images that challenge children’s and adult’s thinking?

	
	





	Do we provide opportunities in play and learning that take account of children’s particular religious and cultural beliefs?

	
	





	Do we encourage children to develop an awareness of, and sensitivity to, the needs, views, and feelings of others?

	
	





	Do we encourage children to learn about and value their own cultures and those of other people, and to share their knowledge with others?

	
	





	Do we support all children to understand that racist name-calling and racist behaviour is not acceptable, and the reasons why?

	
	





	Do we encourage children to voice their opinions, discuss with others, and work together in solving problems connected with cultural diversity, including racism?
	
	

	Do we encourage children to explore differences within the context of similarities?


	
	

	Do we provide children with opportunities to see written or printed examples of other languages or scripts, and to see adults writing in different scripts?

	
	

	Do we provide resources that facilitate the exploration of different identities, for example skin colour crayons/pencils, dolls with different skin tones, features, clothing, and so on?


	
	

	Do we provide opportunities for children to work alongside artists, musicians, mime artistes, dancers and other talented adults from a variety of traditions and communities?


	
	




