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The issue:
Can we expect every teacher to be a high quality teacher 
of SEND until every leader is a high quality leader of 
SEND?

Every leader a leader of SEND

Every governor a governor of SEND

SEND Code of Practice 6.37
 ‘High quality teaching, differentiated for individual pupils, is the first step in 
responding to pupils who have or may have SEN’ 

so…….   ‘Every teacher a teacher of SEND’



 
For a school to be successful now and in the 
future……

A whole school approach to SEND is required.

Where the leadership of SEND is fully distributed. 

It starts at the top of the organisation and with every leader 
and governor understanding what they can do to support 
effective SEND provision – not just the SENCO or SEND 
governor.



 

But the simple fact is that leaders and governors 
do not always receive effective (or indeed any) 

training in SEND!

Actually – teachers often don’t either.



SEND in schools has never been 
higher on the agenda over the last 

40 years than now

True or False?



NAO Support for pupils with 
SEND in England (Sept. 2019) Ofsted

Pandemic

Increasingly 

complex needs

Not enough 

specialist 

places

Mainstream schools not 
(usually) equipped for the complexity of needs 

Teachers not trained in SEND

Leaders 

not 

trained 

in SEND

Insufficient 

funding

Increasing proportion of pupils with SEND in schools

Recruitment

The Challenging Slide (with apologies)

https://youtu.be/G1PobOn0ENo
https://youtu.be/G1PobOn0ENo


The SEND and AP Plan

SEND change programme 
formally announced in 
September.

A group of LAs have been 
approached as lead LAs with others 
clustered around them and 
partnership consultants are currently 
being recruited



https://www.specialneedsjungle.com/whats-new-governments-send-change-programme/



The 6 Pillars of SEND Leadership
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Ofsted September 2019
(updated August 2023)

‘a gamechanger’

By setting out clearly how the EIF will apply to SEND 
provision, we intend to be a force for improving the 
education available for all learners with SEND, while 
ensuring that no provider will be placed at a 
disadvantage in terms of inspection judgements simply 
because they have a high proportion of learners with 
SEND. – Equality, Diversity and Inclusion Statement

‘We want inspection to contribute to an inclusive 
education system that can accommodate, and cater 

for, the needs of all learners of all ages.’
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How will Ofsted inspect Quality of Education?

Image from Ofsted



266. (School Inspection Handbook) Inspectors will gather and evaluate evidence about:

• whether leaders are suitably ambitious for all 
pupils with SEND

• how well the school identifies, assesses and 
meet the needs of pupils with SEND, including 
when pupils with SEND are receiving remote 
education

• how well leaders ensure that the 
curriculum is coherently sequenced to 
meet all pupils’ needs, starting points and 
aspirations for the future

• how successfully leaders involve parents, 
carers and, as necessary, other 
professionals/specialist services in deciding 
how best to support pupils with SEND, 
including agreeing the approach to remote 
education

Pupils with SEND in both mainstream and specialist settings

• how well leaders include pupils with SEND in all
aspects of school life

• how well pupils with SEND are prepared for their 
next steps in education, employment and 
training, and their adult lives

Highlights in yellow = curriculumHighlights in blue = ambition

Highlights in green = identification and assessment Highlights in grey = language directly from the SEND CoP

• How well leaders ensure that pupils’ outcomes are
improving as a result of the different or additional
provision being made for them, including any
reasonable adjustments in remote education
provision. This covers outcomes in:

- communication and interaction 
- cognition and learning
- physical health and development 
- social, emotional and mental health

but use this 

to support 

school 

improvement

We’re not 

doing this for 

Ofsted – 

we’re doing it 

for the 

children











A shared narrative
around SEND by all 

stakeholders



A shared narrative
around SEND by all 

stakeholders

7. How well do teachers adapt 
their teaching to meet the needs 
of pupils with SEND?



2

 …….a working knowledge of part 4 
of the Equality Act 2010
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Read 

part 4

https://www.gov.uk/government/publications/equality-act-
2010-advice-for-schools

https://www.gov.uk/government/publications/equality-act-2010-advice-for-schools
https://www.gov.uk/government/publications/equality-act-2010-advice-for-schools


4.2 provisions relating to disability discrimination are different 

4.4  ‘physical or mental impairment which has a substantial and long term adverse effect on that 
person’s ability to carry out normal day to day activities.’ 

4.7  Direct discrimination

4.9  Indirect discrimination 

4.10  Discrimination arising from disability

4.11  Harassment

4.13 Schools duty to make Reasonable adjustments 

4.16 Auxiliary aids and services

4.20 Accessibility planning

One page guide to the Equality Act 2010 
part 4 - Disability

Do something

positive 

Children with SEN?

Something for all which affects a pupil 
with SEN adversely

We’ll disucss this throughout



4.2 the provisions relating to disability 
discrimination are different…..

• The overriding principle of equality legislation is generally one of equal treatment 
i.e. that you must treat a black person no less well than a white person, or a man as 
favourably as a woman. 
• However, the provisions relating to disability discrimination are different in that 

you may, and often must, treat a disabled person more favourably than a person 
who is not disabled and may have to make changes to your practices to ensure, as 
far as is reasonably possible, that a disabled person can benefit from what you 
offer to the same extent that a person without that disability can.

Not ‘equally’ but ‘differently’

For children and staff



4.4 ‘physical or mental impairment which has a substantial 
and long term adverse effect on that person’s ability to carry 
out normal day to day activities.’

• Some specified medical conditions, HIV, multiple sclerosis and cancer are all 
considered as disabilities, regardless of their effect.

• The Act sets out details of matters that may be relevant when determining 
whether a person meets the definition of disability. Long term is defined as 
lasting, or likely to last, for at least 12 months.

Is autism a disability?

Is dyslexia a disability?

Is a learning difficulty a disability?



4.9 Indirect discrimination
• A school must not do something which applies to all pupils but which is more 

likely to have an adverse effect on disabled pupils only – for example having a 
rule that all pupils must demonstrate physical fitness levels before being 
admitted to the school – unless they can show that it is done for a legitimate 
reason, and is a proportionate way of achieving that legitimate aim.

Behaviour policy & practice?

Indirect discrimination occurs when a “provision, criterion or practice” is 
applied generally but has the effect of putting people with a particular 
characteristic at a disadvantage when compared to people without that 
characteristic.
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 ……a working knowledge of the 
SEND Code of Practice Chapter 6 

(and Chapter 5 in Early Years)

and 

give this knowledge high status in 
the school.

KCSIE



https://www.gov.uk/govern
ment/publications/send-
code-of-practice-0-to-25

How 

many 

pages?

https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25


• 6.2 Use your ‘best endeavours’
• 6.3 SEND Governor or sub-committee
• 6.4 Quality of T&L for SEND – part of PMR
• 6.4 Analyse patterns of identification and compare with national
• 6.9 Make reasonable adjustments
• 6.15 ‘Different from’ or ‘additional to’
• 6.21 Behaviour and SEND
• 6.25 The four broad areas of need
• 6.37 High quality teaching
• 6.44 The Graduated Approach
• 6.65 Meet the parents 3x yearly
• 6.79 SEN Information Report
• 6.84 The role of the SENCO
• 6.95 SEN funding

Leaders one page guide to the 
SEND Code of Practice chapter 6 - Schools



The Graduated Approach – Assess, Plan, Do, Review
Is this in place for every child in your school?
Do you have 3 review meetings each year?

Assess

PlanDo

Review

6.45 In identifying a child as 
needing SEN support the class or 

subject teacher, working with 
the SENCO, should carry out a 

clear analysis of the pupil’s 
needs. 

6.49 All teachers and support 
staff who work with the pupil 
should be made aware of their 
needs, the outcomes sought, the 
support provided and any 
teaching strategies or approaches 
that are required. This should 
also be recorded on the school’s 
information system. 

6.52 The class or subject 
teacher should remain 

responsible for working with 
the child on a daily basis. 
Where the interventions 

involve group or one-to-one 
teaching away from the main 
class or subject teacher, they 

should still retain 
responsibility for the pupil. 

6.54 The impact and quality 
of the support and 

interventions should be 
evaluated, along with the 

views of the pupil and their 
parents. 

6.44 The Graduated Approach



Key things about the Graduated Approach

• What information is supplied by leaders to teachers about an 
individual learner’s SEND needs?
• Is the information concise and precise?
• Does it set out both Reasonable Adjustments (if applicable) and 

targets/strategies?
• Do teachers use the information?
• Do leaders regularly monitor teacher use of the information?
• Are pupils and parents fully involved in the the plan?



3 key elements are at the heart of strong SEND provision:
1. Pupils with SEND are identified accurately

 - national patterns/patterns in your phase

 - SEND specific assessments
 - a robust referral system is in place

2. The Graduated Approach is fully in place
- an individual plan for each pupil
- implemented in the class by teachers
- using a combination of high quality adaptive teaching strategies and pupil specific 
strategies

3. SEND is everyone’s responsibility

 - all leaders monitor both the implementation of high quality adaptive teaching                
strategies and the graduated approach







De-mystifying High Quality Teaching for SEND







Strategies across the four Broad Areas of Need to inform 
teaching approaches……
 

COGNITION AND 
LEARNING

SOCIAL, EMOTIONAL AND 
MENTAL HEALTH

PHYSICAL AND/OR 
SENSORY

COMMUNICATION AND 
INTERACTION

• Pre-learning 
vocabulary

• Writing Frames
• Support for 

presentation
• Key terms
• Spelling prompts
• Structure Strips

• Images
• Checklists
• Specific feedback
• Language of choice
• Praise the effort as well 

as the result
• Consistency

• Enlarged 
Resources

• Enlarged Images
• Adjusted seating
• Seating Plan
• Gap Fills

• Give time to respond (7 
secs.)

• Question prompts
• Sentence Starters
• Chunking of information
• Writing Frames
• Language of choice (you 

have two options)







Are you a member of nasen/Whole School SEND?



Pupil passport
What’s in a name?







Monitoring the implementation of Individual Learning Plans

Name Reasonable 
Adjustments Strategies wk

1
wk
2

wk
3

wk
4

wk
5

wk
6

Jacob
Purple overlays 1.
Large text 2.

3.

Lucy Sits at front left
1.
2.
3.

Amar Squeeze ball
1.
2.
3.

Alfie
1.
2.
3.

Aditi Ensure hearing aid 
working

1.
2.
3.

Maisie Glasses
1.
2.
3.



Leaders prompt sheet on SEND provision across a year/key stage/phase/subject

Your response? Evidence of Impact?

How is the curriculum adapted to 
meet the needs of children with 
SEND?

What additional support or 
provision is in place?

How is teaching adapted to meet 
the needs of learners with SEND?

What does the graduated 
approach look like in practice in 
your subject, phase or other area 
of responsibility?

6.15 ‘Different from’ or ‘additional to’



Pastoral/Year leaders prompt sheet on SEND provision across a year/key stage

Your response? Evidence of Impact?

What is the pattern of SEND needs 
(identification) in your year?

What reasonable adjustments do 
you make to implementation of the  
behaviour policy?

What is the range of pastoral 
support available?

What rewards and sanctions are in 
place and how do you ensure 
pupils with SEND are rewarded?

Pastoral Leaders 



4 things for all leaders to check/ask teachers as you quality assure the 
provision for pupils/students with SEND:

1. Who are the children with SEND?

2. Who has an EHCP and who is on SEND support?

3. What is the main area of SEN need?

4. What are you doing about it?
   or 
 What are you doing which is ‘different from’ or ‘additional to’ for each 

of these children?
   or

How are you delivering the child’s graduated approach?



A leader of SEND……

 will know the four broad areas of 
need from the SEND Code of Practice 

and 
the patterns of SEND identification in 

the school compared to national 
patterns

and
use this information to inform the 

overall approach to the progress and 
development of all pupils 
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Identification 
The SEND Code of Practice

6.4 School  leaders and teaching staff, including the SENCO, 
should identify any patterns in the identification of SEN, 

both within the school and in comparison with national data, 

and use these to reflect on and reinforce the quality of teaching. 

6.5 The identification of SEN should be built into the 
overall approach to monitoring the progress and 
development of all pupils.





SEN in England 2023
https://www.gov.uk/government/statistics/special-educational-needs-in-england-january-2023



There are 9073832 pupils on roll nationally in all phases.  A 
total of 1572555 pupils have a special educational need, which 

equates to 17.3%.

1183384, 
13.0%

389171, 
4.3%

7501277, 
82.7%

SEN Support EHC Plan or Statement No SEN



Cognition & 
Learning 

30.0%

Other 
Difficulty/Disability

3.6%

Communication 
and Interaction 

38.0%

Sensory &/or 
Physical

5.4%

Social, Emotional & 
Mental Health 

19.6%

No specialist 
assessment of type 

of need
3.4%

Broad Area of SEN Need 2023 (All phases)



SPECIAL SCHOOLS 2023

1.0%

98.9%

0.2%

SEN Support EHC Plan or Statement No SEN

TOTAL PUPILS WITH SEN- 99.8%

C & L
36.2%

OTH
2.0%

C & I
45.1%

S & P
4.3%

SEMH
12.3%NSA

0.1%

4 BROAD AREASSEN SUPPORT AND EHCPS



PRIMARY PHASE IDENTIFICATION of SEND 2023
SEN 

Support
13.5%

EHC Plan 
or 

Statement
2.5%

No SEN
83.9%

C & L
25.1%

OTH
3.0%

C & I
45.0%

S & P
4.9%

SEMH
17.5%

NSA
4.5% 8.9%

15.5%

0.5%

0.2%

17.5%

34.4%

10.6%

1.5%

0.8%

0.3%

2.4%

3.0%

4.5%

SpLD

MLD

SLD

PMLD

SEMH

SLCN

ASD

HI

VI

MSI

PD

OTH

NSA



SECONDARY PHASE IDENTIFICATION of SEND 2023
SEN 

Support
12.4%

EHC Plan 
or 

Statement
2.4%No SEN

85.2%

C & L
36.2%OTH

5.0%

C & I
26.2%

S & P
6.2%

SEMH
23.6%

NSA
2.9% 18.7%

17.0%

0.3%

0.1%

23.6%

12.6%

13.6%

2.0%

1.2%

0.3%

2.7%

5.0%

2.9%

SpLD

MLD

SLD

PMLD

SEMH

SLCN

ASD

HI

VI

MSI

PD

OTH

NSA



EAST OF ENGLAND - Local Authority Breakdown (all phases)  

4.7% 4.1% 4.1% 5.1% 4.8% 3.4%
5.0% 3.8% 3.7% 3.8% 4.0%

13.9%
13.3% 13.0% 11.9% 11.9% 12.9% 11.1% 11.7% 11.2% 10.7% 9.9%

Norfo
lk

Lu
ton

Suffo
lk

Cam
brid

gesh
ire

Centra
l B

edford
shire

Hertf
ordsh

ire

Thurro
ck

Esse
x

Bedford

Peterborough

Southend-on-Sea

EHC Plans SEN Support

East of England EHCPs(4.1%) East of England SEN Support (12.3%)

 National EHCPs (4.3%) National SEN Support (13.0%)

11 Local Authorities



EAST OF ENGLAND SUMMARY 

21%

20%

14%

14%

14%

4%

4%

3%

3%

2%

1%

1%

0.3%

19%

24%

14%

16%

12%

4%

4%

2%

3%

2%

1%

1%

0.3%

SEMH

SLCN

ASD

MLD

SpLD

NSA

OTH

SLD

PD

HI

VI

PMLD

MSINational East of England

31%

21%

34%

6%
4% 4%

30%

19%

38%

5%
4% 4%

C&L SEMH C&I S&P OTH NSA

Statement 
or EHC 

Plan, 4.1%

SEN 
Support, 

12.3%

Non SEN, 
83.6%
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A leader of SEND……

will ensure that SEND is evaluated annually 
using a 

structured review process as part of the 
school’s systematic review processes 

with 
external input 

and 
thread the findings throughout the School 

Development Plan
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A leader of SEND……

will ensure there is a one-page overview of 
SEND containing key information 

and 
used to raise the profile and understanding 
of SEND amongst leaders, staff, governors 

and other stakeholders







The nutshell as a Leadership tool

The nutshell as a Governance tool

The nutshell as an External Review tool

It demonstrates a strategic understanding of SEND and will 
support a consistent narrative and joined-up approach



1. Use the Ofsted inspection Handbook (esp. 
para.266) to improve provision and drive 
a shared narrative on SEND in your 
school.

2. Understand the implications of the 
Equalites Act in relation to learners with 
SEND.

3. Make sure everyone knows Chapter 6 of 
the SEND Code of Practice and the 
implications of this statutory guidance.

4. Know the patterns of identification in 
your school and use these to inform 
teaching and learning

5. Make sure the school has an annual SEND 
Review with external input to support 
school improvement

6. Use a one page overview of SEND to drive 
up an understanding of SEND amongst 
leaders and governors.
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