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Supporting pupils with language and literacy difficulties to access the curriculum
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Additional things to think about…
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Language 


�


Speak slowly and clearly, checking for attention and listening regularly.





Use short sentences and vary tone of voice.





Use non-verbal cues such as gesture, objects of reference or pictures, to support verbal communication.





Provide context by linking new ideas to previous learning and personal experience.





Explicitly teach key vocabulary for the lesson, pre-teach if needed.





Clarify ambiguity, e.g., figurative language, double meanings, negatives, etc





Chunk instructions and check understanding with appropriately levelled questions.  Encourage questioning.





Provide a visual breakdown of lesson activities and tasks.





Be explicit about individual outcomes.





Use confidence indicators during input and throughout lessons.











Processing and memory


 �


Allow time for processing information, recall and formulating a response.


Pause


For example, use strategies like The 10 second rule, No Hand Approach, Talk Partners, Pose/ Pause/ Pounce/ Bounce.


Repeat


Repeat before you rephrase. 


Rehearse


Ask a child to repeat information and instructions in their own words.








Working Walls





�





Display most needed information, such as


Key word lists: high frequency words, word ‘families’, topic vocabulary; ‘easily confused spelling’ posters.


Times table charts.


Number/hundred square.


Useful lists: days of the week, months of the year.


Develop for different subjects and topics to build context and provide reminders, e.g. modelled examples.





Giving instructions





�





Give verbal instructions clearly, to a max of 3 at a time. 


Stress key words.


Back up instructions visually – written/visual reminders displayed on class board or own whiteboard/ task card.


Break down tasks and give practical demonstration (model) each step. 


Make sure finished example available for reference during the lesson.





Worksheets





�





Use bold headings and clear print – well spaced, not too small!


Make sure they are at an appropriately differentiated reading level.


Use less writing, more diagrams and/or pictures.


Cut out unnecessary detail.


Consider use of coloured paper to ease visual stress (i.e. pale blue, cream etc).





Writing on or copying from a board





�


Read aloud as you write.


Use coloured pens rather than black, vary colours used for lines or sections (to ease tracking difficulties).


Do not stand where obstructing view.


Try to avoid pupils copying from the board where possible - think about the purpose of the copying, does it link to lesson objective?


Give pupils a copy of what is on the board – copying/reading close work is easier or pupils can highlight key words/facts rather than copying.


If using a flipchart, ensure kept in clear sight for reference during independent work.





Writing


�


Consider alternative means of recording- a scribe, paired/collaborative work, illustrated diagrams/charts, story maps, mind maps etc.


Use assistive technology as an alternative to written recording e.g., Clicker software.


Use tablet and app technology to aid or replace written recording- make voice recordings, take photos, make videos, create animations.  


Provide framework/scaffolding for writing – writing frames and structure strips with headings that have visual prompts, sentence starters, provide words and meanings, or sentences, to sort/ order to show understanding.


Encourage pupil to record ideas initially, without worrying excessively about spelling.


Attach lists of useful words to exercise books


Encourage use of own spelling log/word cards.


Develop use of mnemonics for ‘tricky’ words.


Allow more time and expect less in terms of quantity.





Reading


�


Check complexity of texts – may need to simplify.


Do not ask pupil to read aloud (unless she/he wants to).


Read instructions to the pupil where appropriate.


Provide reading material in different formats- talking books or audio books, graphic novels.


Use visual aids, give own copy of text.


Use visual memory aides- timelines, concept maps, plot overview.


Remember to use reading aids – ruler/card to keep place.


Encourage paired reading.


Present only a few new words at a time, ideally start with only two.


Introduce new words on flashcards, linked or grouped where you can i.e. by categories, use or words that have the same beginning/ ending.


Provide lots of opportunities for pre-teaching and over-learning of vocabulary.


Give book/ text ahead of time for practice purposes.


Check understanding regularly.





Technology 


�     





Create visual learning support materials using Wigit software.


Use text to speech software or speech to text software (headphones or a headset might be needed in the classroom environment).


Easi-speaks, Talking Tins or other recording devises have a range of uses (recording own stories, recording instructions, answers etc).


Encourage the use of word processing, with built in spell checker, to minimise handwriting and spelling problems.  


Try using predictive text if an option.


Use BBC Bitesize Dance Mat typing as a free touch-typing teaching program or use pay-for programs such as Nessy Fingers.  


Provide a large mouse or tracker ball for pupils with sever motor difficulties.


Use spelling programs for multi-sensory, structured, sequential over-learning of spelling patterns e.g., Wordshark or Nessy Reading and Spelling.





Additional adult support





�





Could take notes of key points or key vocab during whole class introduction.


Could pre-teach subject/ topic specific vocab or pre-read a text 1:1.


Should not be a substitute for accessible learning tasks.





Establish clear class procedures for pupils to access help e.g. using ‘3 before me’, ‘put up hand and wait for attention’.


Ensure all adults in the class are aware of pupil’s strengths, weaknesses, current levels, and targets.


Beware of ‘learned helplessness’ – the pupil who relies too heavily on the CT/ TA.  


CT/ TA to agree ahead of time the type of support to be given for a task to encourage independence.


Try to timetable regular sessions for additional 1:1 target teaching of reading and/ or writing skills– e.g. precision teaching or pre-teaching of vocabulary- that will still allow full access to the curriculum.





Seating





�





When seating pupils, try to ensure they are:


At the front, facing forward so they can see and hear you clearly.


Seated to minimise disruption and concentration maximised (displays and other visual stimuli behind the pupil).


Not ‘crowding out’ (left handers clashing with right handers).


Sitting with good posture, use footrest/ writing slope/ seat wedge if posture is poor .


Paired/ grouped with pupils who will talk to them/ help develop vocab and more complex sentence structures.





Equipment





�





Have readily available:





Handwriting aids- eg triangular pens/ pencils/ pencil grips.


Reading rulers, bookmarks, overlays as appropriate.


Handwriting paper and guidelines.


Resources to support multi-sensory teaching.


Spelling aids: dictionaries, word cards, personal spelling logs, electronic spelling checkers, hints cards/booklet.


Concrete Maths apparatus should also be readily accessible (Numicon, bead strings etc).





Desktop baskets/individual packs could include-





English:


Phonics mats, letter formation reminder mat; topic word or CEW mats, story structure cards.


Cue cards (story structure, visual reminder of grammar, spelling or punctuation rule currently being taught.


Task cards (for date etc, key words, stepped instructions).


Most frequently needed equipment (pencil, pen, ruler).


Maths:


Most frequently needed visual supports (number line, 100 square).





Classroom routines





�





**Display visual timetable (you could also provide individual visual timetables for pupils to use at school and home).


**Keep rules simple and routines consistent.


**Organise resources and equipment. effectively, label with visual/colour cues where possible.


**Have a specific and agreed location for finished work, exercise books etc to be placed.





Key steps to success





�





Create a supportive ‘can do’ classroom atmosphere and be explicit about individual outcomes.


Work with the child’s strengths and provide opportunities for active and multisensory learning.


Support lesson content with photos, illustrations, diagrams and videos.


Ensure planning is differentiated and tasks are achievable, backtrack to previous year group objectives where appropriate.


Match length of tasks to attention span – break up longer tasks with brain breaks/ movement breaks. 


Provide context to new learning - link new ideas to previous learning and personal experience.  


Remember children with language and literacy difficulties have to put far more effort into completing tasks – be mindful of this in terms of tiring easily and when looking at work completed.





Feedback  


�





Mark pupils work with pupil wherever possible (sit on same side of the desk).


Written comments should be clearly printed and legible.


Balance positive comments with points for development.


Do not correct all spelling errors – target specific errors which pupils can reasonably address.


Judge content separately from presentation; perhaps use different pen colours.


Try to assess oral responses to some tasks (rather than written ones) – you may be surprised at the level of understanding that the child is unable to portray in their work!


Think about language used in verbal feedback: signal confidence in their ability to succeed ‘You are really good at...’


Create an ethos where it is okay to try, and to ask for help, ‘What helps you do that?’ And inserting the word ‘yet’ when they say they can’t do something.


Reframe their limiting statements such as, ‘I always get it wrong’ with ‘Yes you got a bit confused, let’s see which bit is causing you problems...’
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